EDUCATION FOR DEMOCRACY
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incapable of reasoning, it is diffieult to say. The truth remai
that all examinations are confined to mere tests of mechanic.
‘memorization, wmnbly on their account. It is true that exan
inations are but a small part of edueation, and that the be
teachers try to keep them in a subordinate position; but if parent:
teachers and school boards regard them as the final test of th
success of the educational process, the teachers are shackled
Some of the best ones, naturally, throw off their chains by leavin;
ession.

This extraordinary narrowness and rigidity in the treatmen
of text-books and examinations is seriously defended by educa
tional authorities on the ground that it is the only demoerati¢
way. No child must be made to feel “inferior” either because
fortune has denied him able instruetion, or because nature h
denied him reasoning power. All must be on a level, au
inevitably, in practice, this is the lowest level. It is interesting]
if not cheering,to find that this pathological form ocracy
exists in Britain also, symbolized by a demand for “parity of

estoem”, or “parity of disesteem,” as Dr. Murray says it should
be called. The effort to keep the backward or slow ohild fron
feeling “inferior” and to mitigate the drawbacks of the rural
school is admirable, but we are in serious danger of throwing
out the baby with the bath. The fact that the slow child cannof
reason is no reason for devising an examination system in whicl

the bright child has Bk opportunity of reasoning. The fact thal
children and teachers in rural districts may have little opportund
ity for wide reading is no reason for not encouraging and ever
insisting upon it where libraries are available.

In certain schools, and particularly the elementary ones|
there is a tendency to revolt against a mental diseipline so lifes
Joss that it can hardly be ealled educational. Many publid
schools, not subjected to a provincial examination system, ':.1
adopting what is referred to as “the new education”. In
new type of education, class-room and school disciplino srd
largely relaxed in order to permit “activities” and “projects”s
The general idea is that mental activity can best be stimula
through physical activity; that what is learned gladly and
ingly is learned best; and that pupils can adequately prepare f
citizenship only by working in the school on some joint
in which .|1 may have a share.

ew education is widely praised in Canadian periodicals
both nduummd and popular. Teachers and parents are delight:
ed with the interest and enthusiasm of the pupils. Superinten-
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sht the problem of the dull child is partially solved:
class decides to produce a play, not everyone can write
seript nor play a stellar role, but the girl who makes a
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learn gladly. There is, however, a danger that the
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Again, no one will question the value of joint undertakings as
a training for cooperative citizenship. The danger is that thesd
may trespass on other and even more important aspeets of educa/
tion. In the enthusiasm for joint activity, how easy it is to for
get that thinking, if it is done at all, must be done alonel A
real mental training is an individual process. There is a commoj
ground on which rational minds can meet, but each must fin
s own path there. "Thinking”, says a contemporary writer)
“is a dificult and painful process™—and et on it all the materia
and moral good of society depends. How disnstrous if the attracd
tions of the new education should lead to neglect of this difficul
painful, and solitary process!

One other aspect of the new education is worth uttention
The teacher is not to order, but to encourage and guide.
“get the lead from the pupils”. In order to encourago sp

remarked that she had found a good reference and meant to

it as o guide. He protested in horror. All set books an

programmes were absolutely taboo. The teacher must “get th

lead” from the class, without obtruding her own plans.
Although any intelligent teacher will automatically adaj

his programme to the apparent interest and comprehension

the pupils, this interpretation of the new methods must lead

is the foundation of all sound instruction even in the simplest
manual arts, and far more so when a large and complieat
field must be presented. The suggestion that the teacher shoul
get, the lead from the pupils is therefore valid only in a
limited sense. Even if the teacher is a guide only, what
ever gets the lead from his followers? If the idea is only to
the pupils think they give the lead, the whole thing bacomes.
Tarce which the pupils would be the first to despise.

1t is worth remarking that the popularity of the now edt
cation in many quarters depends less on its virtues than on i
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'The educational leaders of this continent, in the grip of a
> mnn-, take endless delight in measuring educa-

processes.
gom projects A activitice sto casy to measure and photo-
and are therefore in high favour. Seeing is believing.
rents, teachers and children alike can see with their own eyes
education is taking place. ortunately, the true educa-
process is, as has been said, a matter of the individual
BF Sacrio e soun with tho naked e, o with the lens
eamera. Its returns to the individual and to society
in surely, but very slowly.

1t is important to notice that the new education, like the
L against which it revolts, finds much of its support in cer-
notions of democracy. The inerease in manual activity
i8, as has been shown, a partial concession to those who
7 ﬂﬁnk. and therefore may be a detriment to those who un

s sacrifice to demoeratic equalitarianism. Agai
stence on pleasure in learning is a revolt against d.\smphne
smocratic. There is nothing undemoeratic about dis-
No one ever achieved self-discipline without first accept-
{rom others. The stress on group activity repre-
requires team work and eooper-
lon; it ignores the equally important truth that democracies
by the achievements of solitary original thinkers. Without
‘they are bound to collapse into the mass hysteria that
up & Hitler. Finally, the notion that the teacher must

wrehill would consent to take dictation from his

‘education in many of our high schools is handicapped
wd lifeless system which instructs but does not educate.
schools there is a new freedom and vigour, but
® is a danger of forgetting the true meaning of educa-
both systems the confusion between equalitarianism

oy results in a distortion of aim.
s easier to point out errors and deficiencies than
Whu is needed above all is a new comprehen-

o
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done by the teachers themselves in their class-rooms.
reccive ideas from outside, but they themselyes will dem—mm.
bow and when those ideas can be applied. It is safe to say that
he soundest approach to reform is to raiso the stand-
ard of ths werk dons by the fudividusl deechier. Thare arq
ways in which this may be dono: attract a larger number of highly
qualified men and women into the profession; give them freedom
to do their work in the hest way; make education a national
instead of a provineial concern.

Most people would admit that, with certain happy and im-
portant exceptions, the teaching profession does not generally
attract the best minds. It is a safe profession, with few grave
risks and few rewards; adventurous and ambitious minds look
elsewhere. Tt is a profession which exacts a constant, heavy toll
on nerves and temper; a brilliant but temperamental teacher
cannot stund it, nor can his pupils. On the other hand, the phleg-
matic lover of routine can get through, and often does. The
professional hazards are grave; those who miss & nervous break-
down drift into stolid complaceney, and all face a penurious old
age.

We cannot remedy all these evils, but we can make
the material conditions of teaching more tolerable. Salaries

superintendents. Classes should be of a reasonable size; no one
can teach & mob of ffty.

Even such simple and obvious reforms would do much to
raise the standards of the teaching profession; first, by enabli
the many able people now in it to o their best work; and socond,
by attracting many who have been going into other lines. A
more important and fundamental reform, however, is urgently:

needed. The surest way of attracting the best people into

cation is cramped by it, Canadian education is in danger of
strangulation.

In most, if not all, provinces, normal sehools are direof
under the Department of Education and high sehools under local
boards. Both are departmentally controlled by a uniform sys
of text-books and examinations. This means that the institutions.
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from which many teachers are recruited are doprived of all initi-
stive and freedom to improve and advance. Teaching, it should
o nwwd. is an individual process.
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This does not mean that there should be no universal

standards, At set, periods students should submit to general
saminations, but th should test for

power, not for  parrot-like knowledge of cortain prescribed

it matter what the French class reads, so long as it

good French? Does it matter whether students of English

a healthy
ty to differ on special objectives and methods is the essence
of demoeracy in education. The secondary schools of Britain,
ome of them, have this liberty; until the secondary schools of
have it, Canadian education will not be worthy of the
ty and money that we devote to it. Given this liberty, active
intelligent experimentation would soon sift the good from the
in odnuumul lysteml old and new. When all experiments
system from
ot bast, wnh tenchers long retired, erroneous ideas be-
unbearable burdens and even sound ones become sterile in
JEntisation.
1t is urged chn depmmeuml control is necessary to “koep
standards’ es equally well to keep down the stand-
1t will nevey make zood teachers out of bad one:
eramp the good toachers, or drive them from

Better working conditions, and greater academic freedom,
ould automatically raise the standards of the teaching
One thing more is needed: a national system of
ation. 11 education is the key to the world of the future,
Should Canadinn education, ot this crucial period in our
l life, not be a matter of national concern? This does not
that the Dominion should do in the future what the pro.
donow. Instead of that, the emancipation of the s(,honls
bureaucratic control should be accompanied by a broad
programme of education, which should maintain
Is of achievement, but without any dictation of meth
éloping such a programme, and devising ways of




50 THE DALHOUSIE REVIEW

promoting it, the best minds in the Domlmon—lnd these are not
confined to educational experts—should be secured. Thera
need be nothing in such a national programme contrary to re-
ligious freedom, but quite the reverse.
At present, education in Canada s in dmger of being sts.rved
by false ideas of and strangled
ference. What is needed is a new Bﬂmpreht-nslon of ammy
which translates equality not in terms of uniformity, but of
liberty in unity; and a new comprehension of education, which
tes education not in terms of examinations passed or of
“projects’ completed, but as the development of all human
faculties not excepting the highest of all—the power of creative
thought,




