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Auane Sum's ranek rests largely on his achicvements a1 an cconomist, The
Wealth of Nations, published in 1776, won for him a place in the history of
econamic thought so ourstanding and enduring that he has hen been referred
1o as the Father of Political Economy. But Smiith was much more than “a
mere cconomist.” For one thing he was a moral philasopher, and i was in
that capacity that e first came into prominence, He was also 3 keen nodent
af liveemmare, baving very high credentials for being Hnked with what he him-
self quaintly referred 10 as “that unprosperous race of men commonly called
men of leters. Funhermore, Smith was an educator, He was not anly a
highly successful teacher but an expounder of same very interesting and pro-
Yoeative notions conceriing the purposes and methods of education, "The pres-
ent essay will deal with this last aspect of his carcer,

Muost of Smith’s formal work as an educator was carried on at the Unic
versity of Glaagenw, but immediseely belore assuming bis post at bis old alma
mater he had engaged in 2 somewhat formal educational programme in
Edinburgh. Upon leaving Glasgow, mascover, be eontinued . type of educa-
tional wark when be journeped 10 the Contineat us the tutor of the young
Duke of Buccleuch,  All 1old, Smith's teaching carcer was not long, for from
1766, when he returned from the Cantineat, until his death in 179 he was nat
involved in academic activity. For the first part of this period he was engaged
in intensive work, mestly at the home of his mother In Kirkealdy, on The
Wealth of Nations, and for the lauer part of the period {from 1778 on) be
‘served as Commissioner of Cussoms in Edinburgh,

Smith's own formal education began with his attendance at the gram-
mar school in Kitkcaldy, Then, in the latter part of 1737, at the age of four-
teen, he entered Glasgow University where he remained until the spring of
1740. Laier in the sime year be went 1o Balliol College, Oxford, and con
tinsed his sturies there untl 1746, Recurning 1o Scorland be spent two years
at Kirkealdy, anel in the fall of 148 he began a serics of lectures in Edinburgh.
‘Smith's teaching carcer had now commenced. - He was twenty-five years of ags.
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Smith’s lectures in Edinburgh, a city in which public lectures were highly
popular, were probably sponsored by the local Philosophical Club, and with
the special encouragement of Henry Home (later Lord Kames).? He gave
three courses of lectures in all, of which two were apparently on Literature
and Literary Criticism. These lectures were never published, and shortly
before his death in 1890 the famous economist asked that they be destroyed.
Until a few years ago there was little information concerning the detailed
content of the lectures, but then a most fortunate literary discovery was made.
Professor John M. Lothian came upon what turned out to be a virtually com-
plete set of notes taken by a student in part of Smith’s Moral Philosophy course
given at the University of Glasgow in 1762-1763. On the basis of evidence at
his disposal, Professor Lothian believes that these particular lectures are clearly
an elaboration of those that Smith gave on rhetoric and belles lettres in Edin-
burgh. ' '

In 1751 Smith joined the faculty at the University of Glasgow. He was
appointed to the chair of Logic, a position that included the teaching of rhetoric
and belles lettres, and he also acted as a substitute, during his illness, for the
professor of Moral Philosophy. In the following year he received a permanent
appointment, which he continued to fill for twelve years, to the chair of Moral
Philosophy. This subject was much broader than the modern reader might
imagine, and included natural philosophy, ethics, jurisprudence, and political
economy. Moreover, Smith also gave lectures on belles lettres, taste, and the
history of philosophy, and he injected into his discussions a great deal of literary
criticism.*

To any college or university president of today Adam Smith would ap-
pear as an ideal faculty member. He had all the essential qualifications: he
took his class work seriously; he devoted a great deal of time to research and
writing; he participated very actively in administrative work. At the Uni-
versity of Glasgow, he not only served in all three of the major academic
capacities, but he served in all of them with outstanding success. At Glasgow
the great economist built up an enviable reputation as a teacher, a reputation
that extended far beyond the university campus. Many students were at-
tracted to his classes, a number, including two Russians, coming to Glasgow
from as far away as the Continent. His lectures on Moral Philosophy aroused
a great deal of interest and enthusiasm, as is evident from a statement made
by John Millar, who was a student and then a colleague of Smith’s, and who
was also himself a distinguished teacher. “Those branches of science which
he taught,” said Millar, “became fashionable at this place, and his opinions were
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uf the instimion in 1764 shortly after he resigned his professorship: "His
happy tileat in illustrating abutescted subjects, and faithful assiduity in com-
musicating uselul knowledge, distinguished him as a professor, and at once
afforded the greatsst pleasure and the most important instruction to the youth
uinder his eare."t

Further evidence elating o Smith's effectiveness as 2 teacher and 1o
his general influcnce in Glasgow is contained in an cbservation made by
Thumas Reid, wha succeeded him in the chair of Moral Philosophy. Wiiting
10 a friend in 1764 when be entesed upon his new duties, Reid poinced w the
prosounced spirit of inquiry that cxisted among the young people of the city.
This, says Rse, the econonner’s chief biographer, in & statcment with which
ane st agree, is “the best testimoay that could be readered of the effect of
Semich's teaching™® Many years luer another great cconomist declared that,
‘with the exception of Francis Hutcheson, *Adam Smith was, perhaps, the fint
und greatest of the teachers who have taught o modern subject in 8 modern
wip." Thse ars the wards of Johtn Maynard Keynes? and it is of interest
w0 note that Smith, as a young student at Glasgow, way privileged to study un-
der Huscheson, Morsaver, in his letter accepting the appointment a5 Lord
Recior of the University in 1787 he referred w0 his old professor 2s “the never-
tobe-forgonen Dr. Huncheson.™

What was there shout Smith's manner of tesching thar made him w0
popalar and w succesful? Profescs Millar can give s rovealing testimony
on the marter. For one thing Smith did 5ok read bis lectures, 2 proces that
can be poinfully dull and uninspiring. Insead, Millar declares, “he trusted
almost entirely to extemparary elocution,” To aid him in ks Jeccures, how-
ever, he had writien his was kepe very much in the background."*
Smith departed from his general rule when he taught individual students, such
as Lord Buchsn, Then he apparcntly found it more convenient to read his
ectures, pausing slong the way for comments and illustrations™ Smith wax
not 3 silveriongued orator, “His manner, though pot graceful” obscrves
Millar, “was plain and unaffected.” But he possessed one of the most desiable
anribustes of 4 teacher: he bad cothusiasm for what he taught. As Millar
declares, “he seemed 10 be always interested in the subject” and, a5 a come-
quence, “he mever failod to inserest his hearers.” The lacter pant of this gae-
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ment may be somewhat exaggerated: sometimes, apparently, he had to alter

the content or style of his lectures to overcome listlessness.'

In using the extemporaneous method of presenting his ideas and material,
Smith was able to avoid one of the dangers involved in this particular tech-
nique of teaching. His lectures were not unduly discursive and rambling. If
one may apply the picturesque metaphor of still another economist, Stephen
Leacock, he did not jump on his steed and ride off in all directions. In each
lecture Smith ordinarily advanced a number of clear-cut propositions, often of
a paradnxical nature. These he considered one by one, attempting to prove
and illustrate them. Frequently, however, it took him some time to get under
way with his lectures. As Millar states, “he often appeared, at first, not to
be sufficiently possessed of the subject, and spoke with some hesitation.” But
as he progressed with the lecture things changed: “The matter seemed to
crowd upon him, his manner became warm and animated, and his expression
easy and fluent.” It should be added that though Smith dealt with his “points”
systematically, he was quite willing to digress. In fact he seemed to enjoy
digressing, particularly into the area of literary criticism. But his digressions
were within limits. ; : AP

On controversial issues Smith used a “pro-and-con” type of approach,
arguing with great vigour in simulated defence of positions contrary to his
own, so that those who studied under him did not hear only one side of an
issue. By the generous use of illustrations he developed his subject in a way
that was designed to attract the attention of his students and afford them
both enjoyment and instruction as they followed the analysis. In his analysis
he shifted from the simple to the complex, and back to the simple again. As
Millar points out, Smith attempted to encourage his students to follow “the
same object, through all the diversity of shades and aspects in which it was
presented, and afterwards in tracing it backwards to that original proposition
or general truth from which this beautiful train of speculation had proceeded.”

Smith was an excellent lecturer. But the lecture method (as contrasted
with the discussion method) has in more recent years been subject to consider-
able criticism. It is possible, if one may refer to the old definition of the
method, that material may move from the note-book of the professor to the
note-book of the student without going through the head of either. This is
possible under the lecture method but by no means inevitable, and it certainly
was not the case with Adam Smith and his students.

If the lecture method has fallen to some extent into disrepute (although,
where classes are large, it is often the only feasible method), it can still have
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Wilson. In his cusy “An Old Master"—the master being Seith—Wibson
admits that 8 “paralysis of dullness” too often characterized the old-fashioned
lecturer, but he expreses his belict that there is will a place for lecturing.
Furthermare, he goes s far as 1o say that “it would seem to be a good policy

to endure much indifferent lecturing—watchful trutees might reduce it to &
inimum—Lor the sake of leaving places open for the men wha have in them
the inestimable force of chastened eloguence.”"

‘Smith met his “public” class, which, sccording 1o Rae, never went beyond
eighty ot nincty studcots, from 7:30 s.m. 10 §:30 am. (Eaght o'docks” now
often the bane of sudents and professors alike, would have been 2 mild relief
t0 Smith and his charges). At 11 o'lock be met this group again w e it
on the lecture he had given caslier in the morning. About 3 third of the wu-
dents habitually came to this second session, at which anendance was volumary.
Smith ako had 1 “private” class of much smaller size which he taught twice
a week at 12 o'clock. He was readily available to his students for discussion;
indeed, e invited the better ones 1o his home for that purpose® A few s
dents alss hoarded with Smith and he occasionally leciured 1o them (and w a
few ouhers—Lord Buchan, for example) and supervised their sudics. He ad-
ised sudents in choosing their life work and in geting equipped for i, and
e took & keen interest in the bealth of some of his students 1%

Stmich, it in clear, was 2 very husan and & very coniderate teacher a4

aries 3t Oxford, of whom he was quite eritical. “In the wniversity of Oxford,”
he declares in e Weslth of Nasions (p. 718), “the greater pare of the public
pdﬂmuh'&hrzhmmnyyum‘hul,lhﬁhm‘hpﬂm
of teaching” This peglect, according o Smith, was due 1w the nature of
;hcnmhmhynrﬂmwhkhlll:prnfmnxmdwdwduhmsnu-hduhq
were paid—their salaries came out of endowments and were not related 1o the
number of students they had, a policy Smith favoured. It might be added
that Oxford was imellectually at a low cbb not anly during the six years that
‘Senith was there but for mast of the cighicenth century, and thar Cambridge
wan also ot low ebb for part of the century.

During his teaching career Smith was an sctive writer. In the origiaal
Edinburgh Review, covering the year 1755, be had # review in the firs issve
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of Samuel Johnson’s recently published Dictionary of the English Language
and in the second a discussion of the current state of European literature. Of
greater consequence, however, was the publication in 1759 of his Theory of
Moral Sentiments, the book that first brought the author into widespread prom-
inence. In 1761 his essay “On the Formation of Languages” appeared. During
the Glasgow period Smith also wrote his essay “On the History of Astronomy”
and certain significant parts of The Wealth of Nations—which he used in con-
nection with his lectures on Moral Philosophy. His famous classic, however,
was not to be published until twelve years after he gave up his teaching post.

- Two other early pieces of Smith’s writing may be mentioned. While
he was giving his lectures in Edinburgh he probably edited and collected,
and wrote a brief preface for, the poems of his friend William Hamilton of
Bangour.!® Moreover, at the time of his installation as a faculty member at
the University of Glasgow in January, 1751, Smith gave an address entitled
“De Origine Idearum,” a portion of which was later embodied in his essay
“The History of the Ancient Logics and Metaphysics.”*"

In present-day academic parlance Smith was without question a pro-
ductive scholar. But with his interest in writing—and in thinking, for he
spent a great deal of time in quiet meditation—he did not overlook his stu-
dents. He was not oblivious to the obligations he owed them.

An excellent illustration of his sense of obligation to those who attended
his lectures, and also of his highly developed feeling of rectitude, is found in a
dramatic and amusing account that has been given of his last class at Glasgow.*®
Since he was unable to finish his course of lectures, Smith insisted, although
they were to have a substitute teacher, on refunding to his students the fees
they had paid. On the final day he came to his class with little paper pack-
ages, each containing the money due to an individual member of the group.
The first student Smith called up to get his package refused to take it, at the
same time declaring Ais great indebtedness to Smith. A general cry of ap-
proval went up in the room. But the great teacher was determined. “You
must not refuse me this satisfaction,” he asserted. “Nay, by heavens, gentle-
men, you shall not.” Thereupon Smith seized the student who refused the
refund by his coat, thrust the money package into his pocket, and pushed him
away. The other students, realizing the hopelessness of their cause, also ac-
cepted the refunds.

Smith was not only a writer but a researcher. During his Glasgow
days his work was chiefly of a non-statistical, non-quantitative type but it was
nevertheless research. Though he leaned heavily on the deductive method,
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including a “species of philosophical investigation” described by Dugald Stew-
art ax Theoretical or Conjectamrel History”® Smith did moce than philosophize
in his semchaie. As is abundancly dear in The Weth of Neations, he made
very extensive use of original sources. His statistical investigations, however,
scctn 10 have been made largely atier he lef: Glasgow.

Au with his writing, Srmith did not permit the closely allied activity of
research 1o interfere with his teaching. As a rewarcher he did not look upon
his studenis ax nuisances. Moreover, as in all cases where teaching and re-
search are harmoniously wedded (and today, it might be added, this happy
connubial condition is pot as extensive as it should be), Seich's studics and
investigations added lustre to his lectires. It is probable, 100, that his clas
work stimulated his own thinking and gave additional direction w his re-
scarch work: cross fenilization could be expected 10 ocur then just as it can
be expected now.

In addition 1 his writing aod teaching, Smith was very active in ad-
misisrative work while at Glasgow® Rac declares that, dusing his ycars
on the faculty, Smith seems to have been more deeply involved than any aher
professor in the business affairs of the insiturion. Professor Alexander Gray
even goea o far as to ey that during the lime Smith was 3¢ Glasgow he in fact
ran the university™  From 1758 until his resignation carly in 1764 he served
as college "Treasurer; from 1760 to 1762 he was Dean of the University Faculty;
and in 1762 he becume its ViceRector. In addition he served on numerous
eommittees. delhmumwdrhtium—mnm

istrator, were busy and fruitful. They were alio very happy. As he himself
declared in 1767, when be was appointed Lord Restor of the Usiversity, the
thirteen pears he spent there he remembered “as by far the most uselul and
therefore as by far the happiest and most hanourable period of my life. =
Adam Smith was not only an educator but an educational reformer as
well. Tn  particularly nowble chapter in The Weulth of Nasions (Chapter
1 af Book V) he advances a variety of suggestions to which over the years
enthusastic ributes have becn pal. |. 11 Say looked upon his “highly in-
genious disquisition o public education” a1 2 * e
phn-h-ﬁ:ﬂ—d*-uﬁpﬁhﬂf.-hmn-uh
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it abounds with valuable instruction.”®® A century later J. M. Keynes, ex-
pressing similar sentiments, spoke of “the magnificent first chapter of the
Fifth Book” of Smith’s classic.**

Among the ideas advanced were very strong opinions on school and
university endowments and the accompanying policy of teacher remuneration.”®
In the field of teaching he believed that there should be a very close connection
between effort and reward, a goal which was absent when teachers’ salaries
came out of endowments or subsidies rather than directly from student fees.
In other words, in the matter of faculty pay Smith favoured the principle: From
each according to his ability, to each according to the number of students he
instructs. To put the point in a still different fashion, and this time in the
words of Professor C. F. Arrowood, the provision of education, according to
Smith, “is a sort of merchandising: the teacher should offer his goods in an
open market, and their quality and the demand for them would regulate the
support of his work.”*® It should be added that Smith was thinking here
primarily of education for the well-to-do classes. He supported a somewhat
different arrangement for the education of the masses.

Smith stresses the need for diligence on the part of teachers and asserts
that the attainment of that desirable quality is interfered with when faculty
remuneration comes from endowments—which “have necessarily diminiched
more or less the necessity of application in the teachers '—and not, at least to
some degree, directly from student fees. oo B : e

When education is conducted on the basis of private enterprise, with
teachers paid largely or wholly out of the fees of their students, the perform-
ance of the teachers, Smith argues, is of a superior nature. “Those parts of
education,” he declares, “for the teaching of which there are no public institu-
tions, are generally the best taught.” Fencing or dancing schools (Smith was
greatly interested in dancing) are a case in point. Somewhat the same notion
is contained in Smith’s remarks about the education of women. There are
no public educational institutions for them—hence there is “nothing useless,
absurd, or fantastical in the common course of their education.” What they
are taught is solely determined by what their parents or guardians consider
“necessary and useful.” (There were no frills in the education of the members
of the gentler sex!)

From the preceding remarks it might be assumed that Smith was com-
pletely opposed to public education. This, however, was not the case, as we
shall note shortly.

The payment of teachers according to the number of their students
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would probably, as Senith reasonw, encourage diigence on the pan of the in-
siructional watf, or at leant on the parc of some members of the saif. Buc
this meshoe of reveard bas very obvious dangers, & least as applied to modern
ki of Hiper Tersiog. coleges and universities today there are

away.
salarics based whlly or Largely on student fecs would mean in general cither
ey low salarics or very bigh fces. Although Smith's idear of teacher remuner-
ation are wholly impracicable wday, it is well 1 wres the general cbjest that
he had in mind, namely excellence in teaching, including upo-dateness in

In his “magnificent” discumion of education Smith does not criticize
Ouford and ather endowed educational insticutions aly on the basis of profes-
sorial neglect. He believed that they do not give adequate anention 1o the
sciences, & erbiciem that we could hardly make of colleges and universities
today. As for the subjests they take up, he declares that “it may, perhaps, be
said” that they “are not very well taught,” lhmylthmmnmﬂmmhldb
Jects would oedinarily not be taught elcwhere. Hle mates that most univer-
sitics have nt been very forward in introducing the improvements that have
been madk in philoophy, and he goes: o 1o say that “scveral of thare kearned
societies have chosen 1 remain, for 3 long time, the =nctiasics in which ex-
plocdee systems and chsolete prejusdices found shelter and protection, afiee they
had been hunted out of cvery otber corner of the world."

A different issue in Senieh's remarkable chapeer, and onc that wil arives
in many inctiarions of higher learning, s that n(immg students to study
under comain profesors, without the right, ualew permission i granted, of
changing sections o classes "in case of neglect, inability, o bad usage” Such
compulsion ot only tends strongly to destray “all emulation among the dif-
ferent vutoes of the same callege,” he maimtains “but 10 diminish very much
in all of them the peccssity of diligence and of attention w thelr respective.

10 & teacher peglects his sudencs, and if be is "2 man of seace” says
SIIBI.I“ unpleasant for him 1o realize that, in his lectures, “be is

cither spaking or reading nomscase, ox what s veey L bener than oon-
semsc When his Jecturcs arc of this kind, mast of Kis students may stay away,
or perbaps sitend the loctures but “with plain enough marks of neglea, con-
tempt, and derision.” The teacher, as a conscquence: (and assuming that he
has 10 give a definite number of lectures), may attempt ta give decent presenta-
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tions. There are several other expedients, however, Smith adds, which may
be resorted to and “which will effectively blunt the edge of all those incite-
ments to diligence.” For one thing, the teacher, instead of explaining to his
students the subject he is supposed to be dealing with, “may read some book
upon it.” If the book is in another language he may interpret it for them.
Or, Smith continues delightfully, the teacher could use an even less trouble-
some method: he could have the students interpret the book, “and by now
and then making an occasional remark upon it, he may flatter himself that he
is giving a lecture.”

Smith was opposed to compulsory class attendance except for very young
students. If a teacher does his duty, coercion can scarcely ever be necessary
for persons who are older than twelve or thirteen. “No discipline,” he de-
clares, “is ever requisite to force attendance upon lectures which are really
worth the attending, as is well known wherever any such lectures are given.”
Smith, it will be seen, supported the principle of “unlimited cuts.” He was of
the opinion that good teachers had nothing to fear from its application. This
would generally be true also, he felt, of teachers who were not very good but
who took their work seriously.

Smith believed that students should have the right to choose not only
their professors but their universities. Persons who receive “scholarships, ex-
hibitions, bursaries, etc.” should be able to use them at institutions of their
choice. 'This right “might perhaps contribute to excite some emulation among
different colleges.” :

It is of special interest to note that Smith, who travelled on the Continent
for three years with the young Duke of Buccleuch (stepson of Charles Town-
shend, the statesman who did so much to provoke the American colonists to
rebellion), was opposed to sending young men on continental tours in lieu of
a university education. He recognized some of the benefits that a continental
sojourn confers on the young traveller, but asserts that “he commonly returns
home more conceited, more unprincipled, more dissipated, and more incapable
of any serious application either to study or to business, than he could well
have become in so short a time, had he lived at home.” Smith blames the
universities, and the discredit into which they had fallen, for the repute gained
by this “very absurd” practice. For the father whose son is absent in Europe
there is some consolation, however. He “delivers himself, at least for some
time, from so disagreeable an object as that of a son unemployed, neglected,
and going to ruin before his eyes.”

Though he said much in support of private enterprise in education, Smith
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nevertheless recognized a place for public intervention. This intervention was
for the special benchit, not ef “people of some vank and fortme” but of “the
common peaple.” By setting up in cach parish or district, somewhat after the
fashion of the palicy followed in Scotland, “a litde school,” in which the mas-
ter would be paid in part out of public funds (not wholly, or even principally,
Smith again emphasizzs, because “he would soon learn 1o neglect his busi-
ness”), children could be taught *to read, write, and aceount” and without
Jong effort. The ceaules would be especially good if in these sehoals the books
used in learning to read were little more instructive (the criticism of wex-
boaks is by no means 4 new phenomenon!) and if, instead of gerting & smat-
tering of Latin, which they sometimes received, they were given some training
in clementary geometry and mechanics. This training, ssys Smith, would be
advantageaus in practically all trades. To encoursge the studems in their
work, “emall premiums, and lirtle badges of distinetion” could be given for
superior perfarmance. Moreover, the government could ensure that most per-
sons would acquire the basic educational training by requiring that they be
exposcd to-an examination o 3 perod of probation 3 1 eondiion of frecly
in any corporation o engaging in any trade.

mith thought that the provision of public educarion (in “hommapathic
dosés,” said Marx!™") for the children of the commaon people would help to
counteract the infavoursble results of the division of labour. At the beginning
of his famous volume he had siressed the great importance of the divition of
Tabour as @ factor in the ccanomic development of a nation, but in his chapter
on educatian he alludes o the unfaverable effects that are likely 1o follow
from its use* His words are almost as scvere as these used by Ruskin some
decades later, ‘The worker who concentrates his efforts on the performance
of i few simple operations “gencrally hecomes s stupid and fgnorant as it is
passible for a human creature to become.” He acquircs desterity in the trade
in which he specializes but, says Smith, it appears to be “at the expense of his
intellectual, social, and marial vinwes” This condition relates not 1o a few
persons but, in an advanced society, to the bulk of the people (i “the labour-
ing peor”); that is, unless the govemment takes corrective action. 1t is here
that cducation has its part to play. Tt will help to deselop the intellectual,
social, and martial virtues and this ssrengihen the body policic.

But such public education confers anuther benefit upon society: the
people are les likely to question the suthority of the government and par-
ticipate in public disturbances, a point that was later emphasized by Macaulay
(who made a number of references to Smith's discussion of education) in his
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speech in the House of Commons in defence of public education.?® “The more
they are instructed, the less liable they are to the delusions of enthusiasm and
superstition, which, among ignorant nations, frequcntly occasion the most
dreadful disorders.” In free countries it is of the utmost importance that the
people should not be disposed to judge the conduct of the government “rashly
or capriciously.”

Smith follows his discussion of education for young people with a treat-
ment of education for people of all ages. Running to almost thirty pages, his
presentation takes him into a long analysis of religious instruction, including
a detailed account of religious history. The Wealth of Nations, in Smith’s
hands, covers a vast intellectual terrain, and only one or two points in his dis-
cussion can be noted here.?

Of special interest are the policy recommendations he makes for correct-
ing the “unsocial or disagreeably vigorous” aspects of the austere moral systems
found among the numerous little religious sects in society. The first policy
relates to the study of science and philosophy. By imposing certain entry
requirements—“some sort of probation,” Smith states—to entry into the pro-
fessions and elected offices of trust or profit, such a study might be rendered
“almost universal among all people of middling or more than middling rank
or fortune.” In dealing with this point Smith declares, epigrammatically, that
“Science is the great antidote to the poison of enthusiasm and superstition.”
He feels that if “all the superior ranks of people” were protected against
this poison (and such protection could be supplied by teachers operating
through private enterprise and not as state employees) those in the inferior
groups would not be much exposed to the danger.

Smith’s second policy relates to public diversions. If private individuals
(acting in their own self-interest, and without entering the areas of “scandal
or indecency”) were given the freedom “to amuse and divert the people by
painting, poetry, music, dancing,” and by providing “all sorts of dramatic repre-
sentations and exhibitions” for them, most persons would be readily freed of
“that melancholy gloomy humour which is almost always the nurse of popular
superstition and enthusiasm.”

Some of Smith’s ideas on education might seem to brand him as a sup-
porter of upper-class privilege, and his repeated use of the term “inferior ranks
of people” and also his employment of such expressions as “the common
people” and “people of some rank and fortune” would appear to justify such
a conclusion. This general charge, as a matter of fact, has been levelled against
bim23' But, at least in partial extenuation of his attitude, it should be noted
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that Semith had grest sympathy for the underdog, and that there is ample evie
dence in The Wealth of Nations to support this contention, Fi

the great economist hould be judged on the basis of the political, social, and
educational principles of his own day, net of ours.

Judging Smith n this basis thete are grounds for believing that in some
matters he was abead of his tme. For cxample, whils he cmphasized the
uilivarian aspects of education, he also believed that education was necessary
for intellecrual growth and hence for the development of the whole man. “A
man without the proper tse of the intellcetual Facultics of & man," be said, "is,
if possible, more contemptible than cven a covard, and sccms ta be mutilated
and deformed in @ still more cssential part of the characer of human nature.”
Henee, be argues, even if the sate derived 1o advantage from the education
of the common people, which, as we noted before, it does, it would il be de-
sinable to provide such education. This nation of education and the develop-
ment of the whole man has led one professor of education 1o link Smith's name
‘with those of Comenius, Kant, Pestalozsi, and Huxley 2

Smith's theories of education are magmificent hecause of his provocative
ideas. Bt they also arc mgnificent because of the way in which he presents.
them. Modern readers will probably find pars of his discussion unduly
digeessive and perhaps monosanou, but on the whole thic part of The Wesith
of Nutions is onc of the best written segments of the whole boak, His dis-
<ussion comaing numeraus historical allusions, which suggest the breadih
of the author's knowledge, Ar times his style is sharp, as when he refers to
“sham'" lectures and to “wisc mes, or those who Fancied themselves such,” and
when he eriticizes Oxford and “these Jearned socicties” where “exploded
spstemc and obiolete prejudices” have found refuge. On occasion he wees
sustking terms, such as “the great sociery”—an expression he wses, ahead of his
time, on at least three oceasians. T places his style is epigrammatical and one
mare of his epigrams may be added: “Fear is in almoet all cases 2 wretched
imstrument of government, and ought in particular never to be cmployed
against any oeder of men who have the smallest pretentions o independency.”

Al in all, Smich's chapter i & most fascimsting one. Whilk some of
the idess expresied in it are from a preseni<day standpiat moss smpracticable
or outaf dase, others are of great currens significance and of gepuine mmu
value. At time of immense expansion in our educational programmes and
inutitutions, the chapter can be read with considerable delight and profit®



eE

o

10.

11.
12.
13.
14.
15.

16.

17.
18.
19.
20.
21.
22,

23.
24.

25.

THE DALHOUSIE REVIEW

NOTES

The Wealth of Nations, ed. Edwin Cannan (New York, 1937), p. 131.

See W. R. Scott, Adam Smith as Student and Professor (Glasgow, 1937), pp.
49-50; and John Rae, Life of Adam Smith (London, 1895), pp. 30-31.

Lectures on Rhetoric and Belles Lettres, Edited with an Introduction and Notes
by John M. Lothian (London, 1963).

Rae, op. cit., pp. 54-56.

Millar's account of Smith’s lectures, to which reference will be made with
some frequency, was made public by Dugald Stewart. See The Collected
Works of Dugald Stewart, ed. William Hamilton (Edinburgh, 1858), X, 11-13.

"I Much of Millar’s account can also be found in Rae, op. cit., pp. 54-57.

Stewart, op. cit., p. 45.

Op. cit., p. 59. It should be added that some persons in Glasgow had certain
qualms about Smith because of his religious unorthodoxy. [&id., p. 60.
Economic History, IV (February, 1938), 36.

A description of Hutcheson as a teacher is contained in William Leechman’s

| Preface to Hutcheson’s book, A System of Moral Philosophy (Glasgow,

1755), L.

Scott states that Smith planned his individual lectures apart from this material
and largely independent of it.  Op. ciz., p. 70.

Rae, op. eit., pp. 52-53.

1bid., p. 57.

An Old Master and Other Political Essays (New York, 1893) pp- 34.

Rae, op. i, pp. 51-53.

Scott, op. cit., pp. 69-70. Scott’s account of Smith’s classes differs somewhat
from Rae’s.

There is some slight question as to whether Smith performed this task, but
the present writer would give him the benefit of the doubt, going along with
Rae and with N. S. Bushnell, author of a comparatively recent study of Hamil-
ton (Aberdeen, 1957).

See Glenn R. Morrow, in Adam Smith, 1776-1926 (Chicago, 1928), p. 158.
See Rae, op. cit., pp. 169-170.

Op. cit., p. 34. The method of Conjectural History as described by Stewart
is much broader than the term itself, and the above paragraph, might suggest.
A detailed discussion of Smith’s administrative work will be found in Rae,
op. cit., chap. VI, and Scott, op. cit., pp. 71-78, chap. VIL.

Adam Smith (London, Historical Association Publication, General Series:
G 10, 1948), p. 5.

Rae, op. ciz., p. 411

A Treatise on Political Economy (Philadelphia, 1847), p. xliv.

Economic History, IV (February, 1938), 36. Keynes states that Article I
of this particular chapter “contains passages which ought to be prefixed to
the Statutes of every University and College.”

It is an interesting fact that when the one hundredth anniversary of the
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publication of The Wealrk of Netions was chicrved by the Political Economy

Club of Landon in 1876 (with Gladstonc in the chair), the issuc Ubat was per-

aps the o extensively discussed by the various speakers was that of uai-

versity endowments, ‘The Procecdings of this mecting were: published  in
Longmans, Green, Reader & Dyer in 1876,

The Thcory of Bdenmion i e Pl Plasaphy of Adem Swih, privacly

printed (Texss, 1945), .

Capisei, Everyman's hbﬂry (Lmdm 1932), 1, 381,

There s bon e dlscwnion ey 8 1 wheher S el o views

«on the effects of the division of labour or caly West's article

in Ecomomice, New Sericn, XXXI (Februagy, 1960, nsz, and Nuthan

kg el Vol SR (Mo, 1961 ke s iy 12135

Macaulay sresses the imporance of public education 25 a
sl el ekl ety o e ey
A muse detaled tecatment of this part of Smith's discussion, by Charles

part ¥ L
Arrowood will b found n The Hvourd Educatioasl Rerios, X1V (January,

14,7 -n 2
esal point see DD, Craig, Scouish Litersture and Scossich People,

. On this
1680170 (Londam, 1960, pp. 650, Sce iss The. Swy of Eduecion by

Carroll Atkinson and Eugene T. Maleska { Philadclphia, 1962), p. 163,

Jekr 3. A, Eupich r:m-m TSz (Cambeidge, 1930) pi. 5
114, 148, 317, On Smith » cec educationa] caitic, see Edward C, Mack,
Public Schoals and Brisish a,mm... 17801660 (New Yorke 193, g o6, 133
Other early ceonomists also expressed apinions on educational

cluding the question o state support. A discussion of their views o S
15 conuined 1 E. G. Wess anice, "Peivse Verws Publc Educasons A
Clasiesl Eeonomic Dispuste,” in The Journal of Political Econamy, LXXIE
(Octaber, 1964); in William L. Miller's aricl, "The Economics of Education
2 Exglih Cleal Eciricn” i Fhe Sonthrn Bcomomic ournl, KA
{Jiiaracy; 1966); il i Beini Simion's bodk; Stndics i the History of Faacs
o, EH1870 (Lo, 1960},



